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I. PROMOTING SOCIAL INCLUSION VIA
ADEQUATE EDUCATION

At the end of 90’s the main characteristics of the

Romanian Higher Education System could have been
synthesized (Korka, 2001):

L.

2.

3.

It transmits knowledge, but it does not train the
graduates well enough for the production of science.

It is mostly repetitive and it stimulates too little scientific
creativity and innovation.

It is based on the separation into rigid subject matters,
while interdisciplinarity is nothing but a rhetorical
ornament.

It is a collectivist type of education and it does not offer
significant room to individual courses of training.

It is equalitarian, since individual performances enjoy
only “festive recognition”.

It is centralized, since for any decision regarding details
requires the approval by the Ministry.

It operates with norms of local performance, in the best
of cases with national norms, in an age when recognition
is global.

It still lays the stress on general qualifications at
graduate level, while the “battle” for performance in
higher education has shifted to the post-graduate level.

It promotes an obsolete concept of extensive
development (a great amount of knowledge, more
classes per week, greater number of examinations, etc.)
in an age when the “encyclopedic ideal” has been



replaced by the rules generating competitive advantage
and performance on the real labor market.

10. It is used with the pressure of corruption (from the
granting of grades, the organization of examinations, of
competitions for vacant jobs, the way of obtaining
scholarships to the mechanism of budget funding on a
monthly basis ‘upon request’) at a time when
competition, transparency, accountability and trust in the
partner are the rules of the game.

The conceived plan of reform for education comprises
a set of main lines of action, as follows:

1. Curricular reform for secondary schools, high
schools, and universities, with accent on:

a. the reform of teaching plans, programmes of
disciplines, and the design of original
textbooks;

b. a new structure for the school year and the
reform of the methodology of knowledge
evaluation; the setting up of institutional
evaluation;

c. the training of trainers; the development of
professional standards;

d. the restructuring of the school network; the
expansion of vocational schools;

e. the implementation of a transferable credit
system; the reorganization of academic study
programs;
the reform of postgraduate studies;
the co-ordination of lifelong and distance
education;
the linking of universities;
curricular compatibility.
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2. The reform of education in favor of problem
solution and the reform of:

a.

the role of research in universities, including
the lightening and the renewal of the
programmes for specific disciplines;

the setting up of center of excellence in
universities;

the identification of new thematic priorities in
scientific research;

the generalization of funding based upon
project competitivity;

the setting up of schools of advanced studies;
provisions for the international compatibility
of the evaluation of scientific research.

3. Initiation of renewed interaction between
education and its economic and social environment
by the involvement of the whole family in the
design of secondary and high school projects, by:

a.
b.

C.

the organization of professional reconversion;
the facilitating of technological transfer;

the granting of scholarships by the private
sector and by local authorities;

the organization of trade schools to be set up
by entrepreneurs;

projects performed by educational units under
contract to local communities.

4. Improvement of infrastructure and connection to
the electronic information highway through:

a.

b.

the  implementation of the  school
rehabilitation programme;

local investments in secondary and high
schools;

a programme to revive rural education;



construction and acquisition of university
buildings;
creation of an information network in
education.

5. The reform of school and university management
through:

a.

b.

f.

the granting of complete autonomy in the use
of extra-budgetary resources;

passage to global financing; authorization of
fee-paying study places in universities;

the rationalization of the spending of budgeted
funds;

the granting of institutional and financial
autonomy to secondary schools, high schools,
and universities; to this autonomy to include
instructional matters and staff employment;
renewal on a competitive basis of the staff
employed by the Ministry of National
Education and the setting up of its specialized
bureaus and agencies;

the renewal of the legislation on education.

6. Participation in advanced forms of international
co-operation through:

mo oo o

the conclusion of equivalence agreements for
study certificates and diplomas;

the expansion of studies in modern languages;
joint curricula;

joint research units;

franchising;

the expansion of international mobility for
students and experts.

During last few years, as a continuation of the actions
developed in the preceding years, the Ministry of Education
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and Research has identified more operational levels in the
spirit of the general guidelines here above mentioned,
operational levels presented below:

1. In terms of curricular reform, the following such
actions are envisaged:

a.

The preparation of discipline programmes for
all high school grades in compliance with the
New National Curriculum will be completed.
The acquisitions of the PHARE-VET
programme will be generalized.

The responsibility for the publication of
textbooks will be completely devolved to the
private sector.

The Ministry of National Education will,
nevertheless, continue to exercise authority in
terms of curriculum and, based on expert
advice, textbooks.

Disciplines will be promoted according to the
choices of given schools (i.e., local
development of the curriculum) and of
optional disciplines in schools and in high
schools.

The standards of professional training will be
set to reflect the level of the educational
experience of today.

The New National Listing of Trades and
Occupations will be approved and applied.
The New National Listing of Academic
Specialities will be approved and applied.
The initial and continuous education of the
teaching staff will be reorganized on a modern
basis.

Postgraduate studies will be organized
efficiently.
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Faculty curricula will reflect European
standards.

University extension services will be provided
through franchising.

Academic double and multi-specialization
will be expanded.

A network of distance education will be
organized.

A pre-school  programme  will be
implemented.

A programme on education as a second
chance will be applied.

A special programme for school and
university education in agriculture will be
implemented.

Pupils enrolled in high schools and vocational
high schools will be trained in the use of the
information and communication technologies.

2. With a view to restructuring the substance of
education and of renewing scientific research, the
following are to be undertaken:

a.

School programmes will be lightened
according to a comparative analysis of
contemporary international experience.
Learning during class hours will be resumed,
and the dependence of school performance
on "parallel tutoring" will be reduced.

The number of examinations will be reduced,
and the feasibility of examinations will be
increased.

Mandatory class attendance will be reduced,
and individual study will be granted more
significance.
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A national system of transferable study credits
will be put to work.

Priority financing will be granted to centres of
scientific excellence to be established
according to international standards.
Universities will award grants for scientific
excellence.

Doctoral schools and new schools for
advanced studies will be opened.

Multi-user laboratories will be organized.

A special programme for the support of young
performing specialists returning home will be
implemented.

3. With regard to the improvement of infrastructure
and of linkages to the electronic information
networks, the following will be undertaken:

a.

b.

The implementation of the  School
Rehabilitation Programme will be continued.
The Programme for the Revival of Rural
Education will continue to be implemented.
Based on the Special Fund for Education, a
programme of school and university
investments will be applied.

The PHARE Programme for the Reform of
Administration in level-one universities will
be completed.

High schools will be connected to the
ROEDUNET.

A programme designed to complete the
construction activities begun in the 1980s and
1990s that have remained unfinished will be
implemented.
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Universities will be encouraged to invest in
their own  infrastructure  based on
partnerships with economic agents.

In the case of school investments, property
regulations will be applied, meaning that the
investor will become the proprietor.

A programme for school construction
financed from local resources is to be
implemented.

A special programme aimed at modernizing
school libraries will be developed and
implemented.

New buildings composing so-called university
estate will be acquired and jointly financed by
the state and the universities concerned.

4) With regard to the improvement of infrastructure
and of linkages to the electronic information In
terms of the interaction between schools and
universities, on the one hand, and their economic,
administrative, and cultural environments, on the
other, the following steps are to be taken:

a.

The restructuring of the school network will
reflect demographic and economic factors and
local development projects.

In secondary education, maintenance and
capital expenditures are to be financed from
local budgets, while local budgets for
education will be consolidated.

Economic agents will be offered contract-
based opportunities to finance classes,
schools, high schools, departments of
university  specialization, colleges and
faculties.
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High schools and universities will develop as
systems in service to the community.
The programme for the support of the
teaching staff residing in rural areas will be
applied.

In universities, new centres for technological
transfer will be set up.

Parent communities are to be a part of school
decision-making bodies with reference to
optional disciplines, the financial support of
activities, and the development of educational
units.

A special programme designed to support the
schooling of the Roma communities will be
implemented.

The adult education programme will be
prepared and put to work.

The human resources programme will be
implemented.

5) With reference to the reform of school and
university management, the following steps are
anticipated:

a.

The number of representative educational
units, which, by law, may select their own
teaching staffs, will be substantially increased.
The institutional autonomy of schools and
high schools will be promoted in terms of
establishing the "local share" of the
curriculum, of the use of accumulated
financial resources, and of staff selection.

In terms of extra-budgetary resources,
whether or not to bank with trade/commercial
banks will be a decision to be made by the
given educational unit or institution.
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In the framework of university global
financing, global financing will also be
applied to faculties.

The new funding system will be applied to
pre-academic education.

The fund-raising function of scientific
research and professional training
programmes will be extended.

The governing and control staff in education
will begin specialized management training.
Management training will become a part of
the initial training of the teaching staff.
Schools will conceive and design their own
budgets.

Contract-based  relationships  will  be
established between schools and universities
and their educational partners.

Stress will be laid on postgraduate training
and on the restructuring of its financing.

The student scholarship system will be
reorganized in the direction of a consolidating
social scholarship system.

Salaries in the system will be raised and
differentiated.

. Consequences to be expected as a result of
the movement from a monopolistic centralized
budgeting system to a system of multiple
resource financing (the central budget, the
local budgets, the special fund for education,
study fees, administrative fees, the

contribution of local communities,
institutional incomes, national and
international grants, donations, and
sponsorships).
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6) With

a view to extending international co-
operation, the following steps are to be
taken:

The educational programme for Southeastern
Europe pertaining to the Stability Pact will be
implemented.

The special programme for the revival of
Latinity will be prepared and launched in co-
operation with the so-called Latin countries.
The European Programmes are to be
implemented.

University extensions will be set up through
franchising.

New agreements for the equivalence of study
credentials will be signed with European
countries.

Co-operation via joint curricular and research
units will be promoted with European and
American countries.

Meetings of rectors in Romania with rectors
from different European regions will be
organized by major higher education
institutions.

Full course programmes in English, French,
and German will be expanded in the
universities.

The Ministry of Education and Research operates at this
moment with a structure much reinforced, consisting of the
following specialized, autonomous, centres, agencies, and

services:

a.

The "Leonardo da Vinci" National Center for
Professional Training is the coordinating unit
of a programme designed for the professional
training of  human  resources, the
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implementation of a European system of
professional accreditation, the establishment
of close relationships with industry, and the
provisional support for innovation and quality
in the processes of education.

The National Council for Financing Higher
Education designs the system for allotting to
the universities the financial resources and
monitors the quality of these institutions, via a
set of quality indicators.

The National Council for Scientific Research
in Higher Education manages the system of
research in higher education institutions and
in research institutes as well.

The Agency for Partnership between
Universities and Business Environment has as
main goal the implementation of the
entrepreneurship culture ~ within  the
Universities.

The Romanian Agency for Quality Assurance
in Higher Education and The Romanian
Agency for  Quality  Assurance in
Undergraduate Education will authorize the
study programs and will monitor the quality of
the provided educational services.

The National Service for Evaluation and
Examination designs projects for the reform
of the national system of evaluation of
primary and secondary education, for the
training of the teaching staff in the new
system of evaluation, and for the
implementation of formative evaluation
methodologies in secondary and high schools.
The SOCRATES National Agency pursues
the improvement of education for children,
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youth, and young adults through international
co-operation and an enlarged access to
valuable educational levels in the European
Union.

The ROEDUNET Communications Office
administers and  operates the data
communication infrastructure, ROEDUNET.
The Institute for the Romanian Language
provides Romanian lectureships abroad with
the required logistics, teaching materials, and
specialty literature.

The National Bureau for Foreign Grants
manages and facilitates the access of
Romanian students and specialists to study
grants offered by public authorities,
foundations, governmental programmes, and
donations.

The Federation of School and University
Sports co-ordinates the sports activities taking
place in the school and university sports clubs.
The National Center for Diploma Recognition
and Equivalence recognizes and/or rules on
the equivalences of diplomas, scientific titles,
and other study credentials. It endorses
diplomas, certificates, and matriculation data
for foreign citizens and initiates and concludes
international agreements on the mutual
recognition of diplomas.

. The National Agency for School Tourism and
Camping co-ordinates the network of school
camps, identifies the resources needed for the
substantial development of the internal and
international tourist activities of students,
while contributing to their organization.
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The National Curriculum Center conducts
curricular  research, designs curricular
projects, and contributes to the training of the
teaching staff in the implementation of the
national curriculum.

The Center for Continuous Education in
German co-ordinates the continuous training
of the German-language teaching staff in
Romania.

The National Center for the Continuous
Training of the Teaching Staff initiates and
develops know-how in terms of the contents
and the design of training courses for the
teaching staff. It will also develop policies for
initial and continuous teacher training.

The Evaluation and Accreditation
Commission for Pre-academic Education
authorizes and to recognizes secondary and
high schools.

The Agency for Student Social Support
develops ministerial policies regarding
scholarships and other forms of social support
granted to students as well as strategic options
in the management of student facilities on
university campuses.

The National Agency for the Training of
School Managers co-ordinates and recognizes
the units that provide training for school
managers.

The National Center for Distance Education
co-ordinates the development of distance
education in schools and universities.
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II. EDUCATION OF NATIONAL MINORITIES

In Romania, as in other countries, a wise, democratic,
and modern management of interactions between majority and
ethnic minorities is a condition of success for the reform of
education. In this country, an intense nationalist approach to
the problems of education and an intense political approach to
education have to be avoided in promoting the reform of
education. On the other hand, all citizens will only be losers in
the absence of reform.

The reform of the education system has to be
accomplished without delay by the seeking of solutions to a
number of legislative problems, including problems having to
do with education in the languages of ethnic minorities. This
aspect of reform implies a systematic policy regarding ethnic
minorities, which embodies a European approach, and has the
following general premises:

e Ethnic assimilation, as expressed by the
nationalism of our time, or ethnic division, as
postulated in projects with a fragmentary
character, are not lasting solutions.

e The recognition of multiculturalism lays down a
basis that is better for everybody involved.

e Cultural differences are not limitations of one's
own cultural identity, but an incentive for
achievement and, in fact, a source of cultural
richness.

e Solutions that make use of force (physical and
public) are also counterproductive and feeble, just
like the solutions that undermine the general
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character of freedom through a determination of
the enclave effect.

In a democratic society, lasting solutions cannot
be elaborated without the consent and support of
the majority of the population, and cultural
division remains realistic as a consequence of the
recognition of citizen rights of a general character.
The problems of education in the languages of
members of minority groups find a solution within
the framework of a comprehensive reform of the
education system. Placing these problems outside
the scope of reform leads to both the hampering of
the reform and to delay in solving the problems in
question.

A policy that deals with education in the
languages of ethnic minorities is part of the state
policy of Romania and, obviously, needs to be
clarified within that sphere. As part of the reform
of education, the policy includes legislative
options such as:

0 unlimited possibilities  for  ethnic
communities to learn the language and to
acquire knowledge of their own culture;

0 a safeguarding of linguistic and cultural
identity through education;

0 an increase in the number of school and
university students belonging to ethnic
minority groups in the context of a
general increase in the number of school
and university students in this country;

o the removal of legislative limitations
regarding study and  qualification
opportunities in the languages of minority
group members and in the languages of
international co-operation;
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0 international co-operation in the field of
school textbooks, the design of "textbooks
in European co-operation" , and their
translation into European languages;

0 academic organizations that enable both
the unlimited affirmation of cultural
identity and the protection of the
intercultural communication frame
specific to the present states.

"Education Reform Together" is a privileged premise for
finding common solutions to the problems of Romania that are
to the advantage of everybody. The reform of education is
undertaken collectively with the participation of educators,
teachers, and professors in the interest of school and university
students, in favor of an accomplished education system. Yet
this way of proceeding is not possible so long as the status of
the teaching profession itself is not improved.

In school policies on a medium and long term, the Dolj
County School Inspectorate (CSI), besides the school
standards imposed by the Education Law, MER’s orders
regarding the integration of Roma pupils in schools, has
permanently taken as a guide the county Strategy of
application of the Governmental decision no 430/2001 where,
out of 43 objectives, 19 aim to improve the education for
Roma children.

In approaching the special schooling problems with
Roma children, an important point was to correlate the
measures taken with regard to the social situation of the
families with Roma children in the county. From the statistics
available at present we can conclude that the Roma poverty
rate is of 79%. In a systematic presentation of the major
poverty causes we can focus on: the low educational level and
the reduced access to the labour market. Among the causes
that lead to this situation we can mention: the analphabetism
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rate which is of 94% with men and of 59% with women, the
stereotypes regarding the Roma population, the raising
hostilities against this ethny, stimulated by press campaigns
regarding Roma infractions, lack of participation to public
functions. Taking this reality as a starting point, the Romanian
Government has established sectorial intervention domains by
the “Strategy of Improvement of the Roma Situation”.

At the level of Dolj County, there is a local strategy of
social and cultural integration of the Roma population in
which there are to be found the main directions of the
Governmental Strategy. As far as the activity of CSI Dolj in
this direction is concerned, there has been a permanent
preoccupation of correlating the school policies with the
activities of the other county institutions interested in Roma
problems. At the same time, a special attention has been given
to the collaboration with the ethnic formations represented in
the Parliament. Thus, several situations have been dealt with:
sustain activities of some schools in the county by bringing
Roma children to school, convincing parents to bring their
children to school, reviewing of the total of Roma children,
solving special problems regarding the ID, social aids
consisting in clothes, food and stationery.

At present, CSI Dolj is involved in all 19 of the 43
directions of action in the school domain circumscribed to the
County Strategy of Improvement of the Roma Situation,
having already established the premises of the future
involvement in 5 of the other suggested directions.

Of the most important activities that took place during
the school year 2003-2004 we can mention:

e an ample census of the school Roma population from
all the county localities by means of which a
radiography of the school situation for this minority
was realised;

e for each pupil personal data were registered, as well
as data referring to his family situation (economic
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situation, number of children whom the parents have
to provide for, family environment, social status and
so on) in order to create possibilities of intervening in
special cases: accentuated poverty, alcoholism,
single-parent families. The data from this census are
still being processed and capitalized taking into
account the scientific correlations which can lead to
efficient measures in this direction. From the first
processed data we can conclude that:

0 at the beginning of the school year 2003/2004
5,001 pupils were registered in the Dolj
education system of which: 667 preschool
children, 3.056 pupils in the primary school,
1.276 in the secondary school;

0 to the number of children participating in fact
to the educational process there were added
396 non-schooled children, 278 school
abandons;

0 out of 5,001 pupils reviewed 393 are affected
by the migration of families to European
countries, 1,456 are affected by the
temporary migration inside the country and
because of the seasonal jobs of their parents,
only 1,712 pupils registering a satisfactory
school frequency.

During the month of December, 2003, the Project of
Rehabilitation and equipment of the schools on
Sadova, Ocolna, Lipovu, Popoveni, School no 13 in
Craiova, the Primary and Secondary school in Filiasi
and School no 27 Popoveni was proposed and laid
down to MER (a project within the framework of the
PHARE program), raising to the total amount of
500,000 Euro, in which not only the renovation of
schools with Roma pupils was foreseen but also
solving some social problems of this community (for
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example, building up a social centre in Lipovu
commune in partnership with Oltenia Metropolitan
Church). We have to mention that the project was
elaborated by focalising on Roma communities, and
that the disfavoured groups in this area, the poor
citizens belonging to the majority population

At the Primary and Secondary School in Segarcea the
Auxiliary School Program was initiated by the
Protocol signed with the Providence Foundation. After
courses, 36 Roma pupils are are taken over and
helped, under the guidance of a specialized trainer,
paid by the foundation, so that the children do all their
homework for the next day. A sanitary education
program for these children is running parallelly. On
the period of the experiment, these children are
beneficiaries of a snack type “Milk and croissant”
subventioned by the Foundation.

CSI Dolj supported the continuation of the program
“Save the children” begun in 2001 at school no 26
Mofleni. This is a complex action program for the
Roma communities involving sanitary programs,
family planning programs and programs of child
protection and solving of special problems in the
education of Roma population.

CSI Dolj kept the account and guides the activity of
the foundation “Emancipation and schooling of Roma
children” from the Diosti commune, Radomir village
by taking over a number of 6 children with special
problems for education and special care.

The Project of School Development was continued
within the framework of the SOCRATES-
COMENIUS 1, the project being initiated by School
no 13 Ion Budai-Deleanu and School no 19 Lascar
Catargiu in partnership with schools in france and
Spain. These schools have a majority of Roma
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children, and within the exchange programs theme
such as “The integration of Roma children”, “The
success of Roma children” were debated upon.

CSI Dolj, in partnership with the Dolj House of the
Didactic Staff initiated the program of transnational
cooperation VIRGILIO which is focused on the theme
of the school abandon in disfavoured communities,
especially Roma communities. This project aims to
identify some modalities in order to decrease the
school abandon rate. It is initiated in partnership with
the University of Chieti, the Faculty of Psychology.
CSI Dolj, in partnership with the Dolj House of the
Didactic Staff, initiated the “Study Project of the
Roma migration”, with a view to analyse the
consequences of this seasonal phenomenon on the
schooling of children belonging to Roma families. The
project is undertaken in collaboration with specialised
institutes from France, Belgium and Spain.

For the following period a set actions are to be taken
into account:

O setting up social centres, close to schools with
a great number of children in which Roma
children and children with no schooling
possibilities or children affected by the
professional migration of their families are to
be taken over. At the same time, social
workers have in mind to maintain these
children as long as possible in the educational
school framework and solve some of their
social and material problems.

O vocational education forms will be organized
with a view to a rapid specialisation and more
efficient professional integration of these
people.
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III. THE EDUCATION IN SPECIAL SCHOOLS

Since 1990, Romania has been committed to following
the principles underlying education for all, particularly
inclusive education. There have been three areas of theory-
based and practical activity, aiming respectively to:

e harmonize the educational policy and regulatory
framework for children’s education and welfare to
ensure that it complies with child legislation;

e promote and implement the principles and values
underlying the legislation (education for all,
nondiscrimination, equality in diversity, equal access,
participation and integration of all children) through a
variety of means;

e develop new initiatives and innovative projects aimed
at education for all; use them as models to disseminate
the values and practices of inclusive education.

The impact of educational reform on developing

inclusive education policy Over the last few years there has
been reform in the curriculum, assessment and certification,
special education and teacher raining.
The new national curriculum is being introduced across the
education system in all pre-university education. The
curriculum is based on the role of schools in the socialization
and personal development of their pupils. There is a core
curriculum and the school-based curriculum, which represents
30% of curriculum time and is for individual learning
programmes agreed with parents.
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There are also new systems for pupil assessment and the
evaluation of school performance. The school-based
curriculum is determined against the following criteria:

e human and material resources in the school,
e student interests;

e prevailing conditions in the school;

e local community requirements.

Each school has considerable autonomy in deciding the
balance of curriculum subjects and how
projects should be managed. The aim is to empower schools
while increasing their accountability.
Teacher training reform has included:
e setting teacher training goals and developing a new
teacher training curriculum;
e drawing up occupational standards for education
professionals;
e updating teacher training to take account of curricular
reform,;
e developing the innovation and research potential of
teaching staff
e creating active partnerships between formal and
informal education institutions and ensuring they
e operate compatible curricula.

From the point of view of educational reform,
implementing the strategic principles of inclusion means to:

e reinforce individual development by the provision of
differentiated education and educational pluralism

e to build up “competent individuals, critical,
resourceful and open to argued dialogue”;

e enforce equality of opportunity for all children and
young people and implement inclusive education
criteria for children with special needs;
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e reorganize the high school system to meet the needs of
both the labour market and the students;

e stress the quality of the educational process and
curriculum;

e develop education in disadvantaged areas, particularly
in rural communities;

e set up and support psycho-pedagogic support and
professional guidance centres in each county;

e lobby for the adequate financing of education
nationally and for disadvantaged areas in particular;

e develop second chance education programmes;

e involve local communities and local government in
developing inclusive education programmes.

The national system of education includes a strong
network of educational institutions for children with special
needs. Although it might seem that the existence of two
seemingly parallel networks — mainstream and special - could
be an obstacle to achieving inclusive education, both networks
in fact share the same objective - i.e. the social integration of
children.

The convergence of the two “different” networks is
illustrated by specific activities carried out jointly by
educational institutions from the two sectors. The target of
“absorbing” the children with special needs by the system
moved from about one third at the beginning of year 2000 to a
half nowadays. The schools, the Inspectorates and the Ministry
of Education and Research have initiated a number of
activities aimed at inclusive education, including:

e joint activities (arts, physical education, manual skills,
sports clubs and contests, cultural events);

e the adoption of the mainstream school curriculum by a
number of special schools;

e ensuring that everyone has the same conditions for
sitting general school graduation and high school
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admission examinations - important factors in
increasing the disabled children’s self-confidence;

the provision of vocational training, including joint
training activities in mainstream vocational schools

for a number of children with learning difficulties;

the setting up of special groups or classes in
mainstream kindergartens and schools, but using a
differentiated curriculum;

wherever possible, the transfer of children with special
needs to the mainstream educational network.

The psycho-pedagogical assistance provided for children

and teachers has been an additional source of support for
inclusive education.

New teaching posts have been created to help meet the needs
of inclusive education. These are:

support schoolmaster;
support teacher;

special education teacher;
teacher psychologist.

In order to consolidate the progress of new policies,

practice and outlooks promoting the educational inclusion of
children with special needs, further targeted action is being

taken:
[ )

training teachers to provide specialist support -
through courses of inclusive education;

the Complex Assessment Board’s continuous work
with parents of children with learning difficulties;
education of public opinion about the recovery and
performance potential of children with special
educational needs if given adequate support and
specialized assistance.
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During the school year 2003-2004 1,091 children and
pupils with specials needs were schooled. According to their
disabilities, the situation reads as follows: 508 pupils suffering
from mental deficiency, 425 with hearing disabilities, 158
persons suffering from motor and neuromotor disabilities. In
the Interschool Logopedic Center 10, 910 preschool children
and pupils were tested, 878 of them being diagnosed with
speech and language disorders.

At the Penitentiary for Young people and Minors in
Craiova 340 convicts participated in alphabetisation courses
within the framework of a program in collaboration with The
Foundation “The Word which builds”. All the education
structures in this institution functioned as a form of integrated
special education and benefited from a special curriculum.

In applying the strategy of the Ministry of Education
and Research regarding the equalisation of opportunities for
children and young people suffering from disabilities, as well
as their access to less restrictive education forms, 3 directions
have been taken into account:

e children’s and pupils’ integration in public school
education and their maintenance in their natural
family;

e integration of children with severe, profound or
associated deficiencies, not schooled until present, in
special schools, while being maintained in their
families, whenever it is possible;

e reorganization/restructuring of special education by
opening special schools to the community demands.
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IV. QUALITY EDUCATION AND SOCIAL INCLUSION

The concept of exclusion is highly complex because of

the lack of competencies and control of essential knowledge to
achieve autonomy, and because there are risks of exclusion by
themselves in terms of poverty, nutrition, health and
education.

The roles of the two main components within the

teaching and learning process were identified, as follows:

The school acts as an educative agent for the values of
social inclusion.

The values transmitted by the school many times are
different from those formulated by society, especially
in relation to the media.

The formation of alliances between the educative
world and the media is needed in order to avoid
teaching contradictory values.

There is a need to promote policies so that schooling
occurs with as much equity as possible.

The teacher, who must have the adequate training to
take into consideration the moral, ethical and
traditional issues and integrate them in the current
context of the ICT.

In this respect, some lines of actions could be depicted:

Developing solutions so that new media of
communication and their content become reliable
sources to be used for an inclusive and quality
education;

Evolve towards a model of educative system that
guaranties and fosters, through positive actions,
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public, free, integrative and laic education, that
teaches democratic values and carries notions of social
inclusion;

Revise the contents on diversity the teachers have to
acquire;

Encourage the countries to create a fund to assure the
right to education for all and in particular literacy,
nutrition, health and primary and secondary education;
Grant funds to connect to the Internet all the schools,
especially in the rural zones.

The main sources of the problem of social exclusion or

marginalization could be identified as being:

globalization

social segregation caused by economic competition
increased social divisions at national and international
levels

failure to eradicate extreme poverty

the resulting marginalization and exclusion leads to
violence and insecurity in society

learners being detached from their environment.

Considering the above mentioned identified problems,
education can promote social inclusion by:

enhancing equality of access to knowledge for a
growing number of people;

being concerned about the most fragile people;
teaching yo